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The purpose of this study was to examine the effects of attending and
participating in a parenting enrichment program on parenting skills. The
sample consisted of 42 male and female parents from the Exchange Club for
Prevention of Child Abuse in Rome, Georgia. They were Court ordered to
attend and participate in the program by the Floyd County Department of
Family and Children Services after being found to have insufficient parenting
skills.
Pre-test and post-test questionnaires were administered to the parents
before and after the parenting enrichment program. The results were analyzed
utilizing a paired-samples t-test, means, and standard deviation.
The findings indicate that there is a statistically significant relationship
between parenting skills and participation in a parenting-enrichment program.
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An improvement in parenting knowledge is a need of all parents.
However, some parents have a need greater than others. Parenting
enrichment programs can educate parents and provide them with tools and
skills for effective parenting. These tools provide parents with improved
parenting abilities, which may reduce instances of child abuse as well as
enable parents with the ability to foster the development of positive self-esteem
and self-concept in their children.
Throughout the United States, the number of child-maltreatment cases is
increasing each year. In 1986, there were over 1.5 million children reported as
abused or neglected, a 74% increase from 1980.^ The increase in the
incidence of child abuse and neglect over the last twenty years has been
documented.^’® The ability to identify children at risk for parental dysfunction
(including child abuse, neglect, failure to thrive, developmental delay, and
^D. B. Kessler and P. Hyden, "Physical, Sexual and Emotional Abuse of
Children, Clinical Symposia 43 (1991): 12.
^American Humane Association, "Highlights of Official Child Neglect and
Abuse Reporting," Annual Report (Denver: Author, 1985), 20.
®J. Garbarino and S. H. Stocking, eds.. Protecting Children from Abuse
(San Francisco: Jossey-Bass, 1980), 39.
1
2
failures in bonding and attachment) and to prevent the consequences of that
dysfunction is of critical importance for intervention effectiveness.'* Parenting
education has been advocated as one component of a comprehensive set of
preventive services for parents at high risk for abusing or neglecting their
children.®'®
Improved parenting knowledge not only lowers the risk level of potential
child abuse, but it also benefits children and adolescents in many other ways.
Research has generally shown that parenting style may have a strong impact
upon children’s and adolescents’ development.^ Models of how parents
interact with their children have been offered by numerous researchers.
Schaefer® and Becker® surveyed parents regarding their behavior with offspring.
'‘National Center on Child Abuse and Neglect, National Study of the
Incidence and Severity of Child Abuse and Neglect. DHHS Publication No.
OHDFS 81-30325 (Washington, DC: U.S. Department of Health and Human
Services, 1981), 25.
®H. Dubowitz, "Prevention of Child Maltreatment: What is Known,"
Pediatrics 83 (1989): 571.
®C. F. Johnson, "Inflicted Injury Versus Accidental Injury," Pediatric
Clinics of North America 37 (1990): 794.
^W. A. Collins and S. A. Kuczaj, Developmental Psychology: Childhood
and Adolescence (New York: Macmillan, 1991), 55.
®E. S. Schaefer, "A Circumplex Model for Maternal Behavior," Journal of
Abnormal and Social Psychology 59 (1959): 230.
®W. C. Becker, "Consequences of Parental Discipline," in Review of Child
Development Research, vol. 1, eds. M. L. Hoffman and L. W. Hoffman (New
York: Russell Sage, 1964), 65.
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Baumrind’° used long-term repeated observations of parents’ interactions with
their children and adolescents. Macoby and Martin” reviewed literature on
child-rearing strategies in order to gain further insight into these crucial parent-
child interactions. As noted by Adams,all of the models represent variations
in how parents prompt (or fail to prompt) their children and adolescents to
communicate effectively, take control of their lives, and, in doing so, enhance
their self-concepts.
According to Brody and Schaefer,^® parents who are warm and loving
tend to have children with high self-esteem. Baumrind^'* and Coppersmith^®
similarly reported that parental warmth combined with firm discipline is needed
in order to produce high self-concepts in children and adolescents. More
recently, findings provided additional support for the view that such parental
’°D. Baumrind, "What Research is Teaching us about the Differences
between Authoritative and Authoritarian Child-rearing Styles," in Human
Dynamics in Psychology and Education. 3d ed., ed. D. E. Hanachek (Boston;
Allyn & Bacon, 1977), 30.
”E. E. Macoby and J. Martin, "Socialization in the Context of the Family,"
in P. H. Mussen and E. M. Hetherington, eds., Handbook of Child Psychology;
Vol. 4. Socialization. Personality, and Social Development. 4th ed. (New York;
Wiley, 1983), 23.
F. Adams, Understanding Adolescence; Current Developments in
Adolescent Psychology (Boston; Allyn & Bacon, 1980), 67.
'^G. H. Brody and D. R. Schaefer, "Contributions of Parents and Peers to
Children’s Moral Socializations," Developmental Review 2 (1982); 45.
^'^Baumrind, 45.
^®S. Coppersmith, The Antecedents of Self-esteem (San Francisco; W. H.
Freeman, 1967), 20.
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practices are associated with higher self-concepts in young adults/®
Notably, both Baumrind’^ and Coppersmith^® reported a significant
modeling effect in that parents of children with high self-concepts tend to be
more poised, active, and confident in themselves. Similarly, a recent study by
Parish^® reported highly significant correlations between how loving the parents
were perceived to act and their children’s self-concepts.
STATEMENT OF THE PROBLEM
Parenting is learned. The way parents raise their children is directly
influenced by the way they were raised.^® Some families get along well,
perhaps because their parents had positive learning experiences as children.
Unfortunately, many families get along poorly. The preparation these parents
had as children in learning ways to interact and live with others may have
been, to some degree, abusive or neglectful. The result is observable physical
and emotional abusive interactions between parents and their infants, children.
^®P. R. Amato, "Marital Conflict, the Parent-child Relationship, and Self¬
esteem, Family Relations 35 (1986):405.
’^Baumrind, 46.
^®Coppersmith, 24.
^®T. S. Parish, "The Love/Hate Checklist: A Preliminary Report,
Psychological Reports 63 (1988): 68.
^°Peter Huxley and Richard Warner, "Primary Prevention of Parenting
Dysfunction in High-risk Cases, American Journal of Orthopsvchiatrv 64, no. 4
(October 1993): 582.
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and adolescents.^^ In addition, parents with poor parenting knowledge may fail
to facilitate the development of self-esteem and self-concepP in their children.
It is anticipated that participation of parents in a parenting enrichment program
may improve parenting knowledge, thus foster relief of these problems.
SIGNIFICANCE AND PURPOSE OF THE STUDY
The problem of insufficient parenting knowledge can apply to persons of
all socioeconomic levels, races, genders, ages, and nationalities. Everyone,
after all, has room for improvement. Parents have insufficient parenting
knowledge, perhaps, because they learned poor parenting skills from their
parents, who also suffered a parenting-knowledge deficiency. The purpose of
this study is to investigate whether parenting-enrichment programs can
improve parenting skills and build knowledge of appropriate parenting
techniques. This area of research is important to the field of social work as a
whole because a parent’s deficit of appropriate parenting knowledge if believed
to be related to incidences of child abuse,^® failure to facilitate the development
Edwards, "Parenting Skills: Views of Community Health and Social
Service Providers About the Needs," Journal of Social Policy 24, no. 2 (1989):
255.
^^Gillian King and Lynn Rogers, "Parenting Behavior Rating Scales:
Preliminary Validation with Intrusive, Abusive Mothers," Child Abuse and
Neglect 18, no. 3 (1994): 259.
^^G. Lealman, D. Haigh, and J. Phillips, "Prediction and Prevention of
Child Abuse~An Empty Hope?", Lancet 1 (1983): 1423.
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of self-esteem, and self-concept in their children. These studies can enlighten
researchers about parenting-enrichment programs by identifying gaps in
services and providing suggestions for improvements which could be made in
these programs.
This study is important to the field of social work as a whole because it
enlightens researchers about how social workers can effectively teach parents
new and appropriate parenting techniques and methods. Studies of parenting-
enrichment programs can provide suggestions regarding ways to improve
future parenting programs so they will be more effective. Studies of parenting-
enrichment programs can also create ideas concerning new parenting topics,
knowledge, and techniques needed to make parenting-enrichment programs
more successful. Children of parents with the knowledge and practice of
appropriate parenting are less likely to be victims of abuse,^'* have higher self¬
esteem,^® and are healthier than children of parents with no appropriate
parenting knowledge. The importance of this study is not limited to the field of
social work because better-educated and more effective parents can produce
healthier children which will contribute to a healthier society^®.
Lealman, D. Haigh, and J. Phillips, "Prediction and Prevention of
Child Aubse-An Empty Hope?" Lancet 1 (1983): 1431.
^®V. Seitz, L. K. Rosenbaum, and N. H. Apfel, "Effects of Family Support
Intervention: A Ten-year Follow-up," Child Development 56 (1985): 388.
^®T. G. Gordon, P.E.T.-Parent Effectiveness Training: The Tested New
Wav to Raise Responsible Children (New York: Wyden, 1970), 69.
CHAPTER 2
REVIEW OF THE LITERATURE
Parenting Enrichment Programs and Parenting Knowledge
Parent-child intervention programs date back to the late 1930s,^
although numerous intervention programs came into prominence in the 1960s
which were aimed at prevention of cognitive deficits in children from low-
income families.^ Comparisons between programs are difficult due to the
variety of formats utilized. More recently, the long-term effects of these
programs were studied, and findings indicate that the children who were
involved in intervention programs in the 1960s demonstrate greater cognitive
ability, better attitudes, and improved values than do subjects from control
groups.®
In the 1960s, two widely varying approaches became popular: (a) the
behavior modification approach and (b) Ginott’s Model of Caring and
^H. Skeels and R. Dye, "A Study of Environmental Stimulation," Studies
in Child Welfare 15, no. 4 (1939): 425.
®S. Landy and S. Walsh, "Early Intervention with High-risk Teenage
Mothers and Their Infants," Early Child Development and Care 37 (1988): 35.
®l. Lazar and R. Darlington, "Lasting Effects of Early Education: A Report
from the Consortium for Longitudinal Studies," Monographs of the Society for
Research in Child Development 47, no. 195 (1982): 2-3.
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Communication/ In the 1970s, Gordon’s Parent Effectiveness Training (PET)
became popular.® At the same time, Dreikurs’ Adlerian approach was
developed. Systematic Training for Effective Parenting (STEP) is a method that
grew out of elements from both Gordon’s PET approach and the Dreikurs
approach.® One of the newest approaches for parenting education uses the
family systems perspective.^
Intervention programs for parents generally have resulted in
improvement in parenting behaviors.® Field reported that parenting training for
a group of mothers of premature infants was successful in increasing both
child development knowledge and interactional skills of the parents.® Likewise,
Stevens found that parents who had higher levels of knowledge about critical
environmental factors and typical child development scored higher on
"•M. J. Fine, Handbook on Parent Education (New York: Academic Press,1980), 95.
®T. Gordon, Parent Effectiveness Training (New York: Penguin Books,
1975), 24.
®Fine, 85.
^H. Getz and W. B. Gunn, "Parent Education from a Family Systems
Perspective," The School Counselor 35 (1988): 332.
®D. G. Unger and L. P. Wandersman, "Social Support and Adolescent
Mothers: Action Research Contributions to Theory and Application," Journal of
Social Issues 41 (1985): 31.
®T. Field, Early Development of the Preterm Offspring of Teenage
Mothers. Teenage Parents and Their Offspring (New York: Grune & Stratton,1981), 22.
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measures of parenting skills.
Several studies have found that when a parent demonstrates low self¬
esteem, that self-esteem may be related to the parent’s ability to parent.^’
Previous research links a parent’s knowledge of child growth and development
with the way they interact with their children.
Although various studies have been completed with differing findings,
research indicates that no one particular program is more effective than
another.^® Thus, participation in a program to improve parenting is more
important than the actual type of program attended.Several studies have
examined outcomes of specific parent education programs. In general, the
studies have had limited application because they have focused on only a few
learning outcomes at a time and have used narrowly conceptualized measures.
Research of this type has focused on child-related outcomes, such as
^°J. H. Stevens, "Child Development Knowledge and Parenting Skills,"
Family Relations 33 (1984): 239.
Patten, "Self-concept and Self-esteem," Adolescence 16, no. 64
(1981): 777.
R. Powell, "Parent Education and Support Programs," Young
Children 41 (1986): 49.
Pinsker and K. Geoffrey, "Comparisons of Parent Effectiveness
Training and Behavior Modification Parent Training," Family Relations 30
(1981): 63.
Anchor and T. C. Thompson, "A Comparison of Two Parent-training
Models with Educated Parents," Journal of community Psychology 5 (1977):
140.
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intelligence and growth’®; parent-related outcomes, such as parental
effectiveness or changed attitudes toward the child’®; family-related outcomes,
such as changes in the family’s economic and life circumstances’^; and/or
marital outcomes, such as satisfaction with the marital relationship.’®
Although much has been written about parent education, knowledge
about the outcomes of parent education programs is relatively limited. The
bulk of the literature has examined outcomes of parent education programs
using primarily a behavioral perspective.’® This is consistent with a positivistic
view of the nature of knowledge^® and McNeil’s concept of a technological
curriculum orientation.^’ Parent education experts have begun to recognize the
’®B. C. Clewell, J. Brooks-Gunn, and A. P. Benasich, "Evaluating Child-
related Outcomes of Teenage Parenting Programs," Family Relations 38 (1989):
203.
’®lbid., 202.
’^E. Bredo and W. Feinberg, Knowledge and Values in Social and
Educational Research (Philadelphia: Temple University Press, 1982), 29.
’®J. R. Wihans and P. G. Cooker, 'The Effects of Parent Education on the
Marital Dyad: An Examination of the Systems Theory," Journal of Marital and
Family Therapy 10 (1984): 424.
’®J. Belsky, 'The Determinants of Parenting: A Process Model," Child
Development 55 (1984): 90.
^°lbid., 89.
®’J. McNeil, Curriculum: A Comprehensive Introduction (Boston: Little
Brown, 1985), 96.
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need for broader perspectives in examining outcomes^^; however, thus far, little
research concerning alternative epistemological perspectives has been
conducted.
THEORETICAL FRAMEWORK
The research literature suggests that parenting knowledge can be
enhanced by parenting-enrichment programs. Expectations regarding this
relationship can be modeled from a theory. This theory is the ecological
systems theory, a model used to explain the findings on the relationship
between parenting knowledge and participation in a parenting-enrichment
program.
The ecological systems theory is a natural extension of the "person-in-
environment" perspective.^® This model addresses environmental factors and
understanding the ways in which people are influenced, shaped, and interact
with their environment. When individuals are exposed to rich resources
required for growth and development, they tend to thrive. By contrast,
individuals exposed to an environment deprived of the resources needed for
growth and development, the individual will be deprived of the growth and
development needed to function adequately. From the ecological systems
J. Fine, The Second Handbook on Parenting Education (San Diego:
Academic Press, 1989): 44.
®®D. H. Hepworth and J. A. Larsen, Theories and Skills,” Direct Social
Work Practice. 4th ed. (New York: Brooks/Cole Publishing, 1993): 15.
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perspective, it is clear that the satisfaction of human needs and mastery of
developmental tasks require the availability of adequate resources in the
environment and positive transactions between persons and their
environments. Gaps in the environmental resources, deficiencies in individuals
who need or utilize these resources, or dysfunctional transactions between
individuals and environmental systems block the fulfillment of human needs
and lead to stress or impaired functioning.^''
In relation to this study, parenting enrichment information is presented
into the environment and enriched parenting knowledge would result. The
parenting enrichment program featured in this study is based on a nurturing
philosophy of raising healthy infants, children, and adolescents created by
Stephen J. Bavolek, Ph.D., the President of Family Development Resources,
Inc., and Executive Director of the Family Nurturing Center, Inc. This nurturing
philosophy adheres to six major learning principles.^® The first principle is that
the family is a system. Involvement of all is essential to change the system.
Parents, infants, children, and adolescents participate together in group-based
or home-based programs.
The second principle states that the major focus of the nurturing program
is to build empathy among all family members. Empathy is the ability to be
""Ibid., 17.
^®S. J. Bavolek, Primary Prevention of Child Abuse: Identification of High
Risk Parents. Educational Resources Information Center (ERIC), 1980: 12.
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aware of the needs of others and to value those needs. Empathy is the single
most desirable quality in nurturing parenting. When empathy is high among
family members, abuse is low. The behaviors are incompatible.
The third principle states that all parenting exists on a continuum. All
families experience healthy and unhealthy interactions, to some degree.
Building positive, healthy interactions between family members is an
appropriate key to reducing family violence.
The fourth principle states that adults, children, and adolescents learn on
two levels: the cognitive (knowledge) level and the affective (feeling) level. To
be effective, education and/or intervention must engage the learner on both
levels.
The fifth principle states that adults who feel good about themselves as
men and women stand a better chance of being nurturing parents. Children
and adolescents who feel good about themselves as boys and girls are more
capable of being nurturing sons and daughters. A major goal of the nurturing
program is to help men, women, boys, and girls increase their positive self¬
esteem and self-concept. The sixth principle states that given a choice, all
families would rather display happy, healthy interactions than abusive, problem
interactions.^®
The nurturing series program designed by Dr. Steven J. Bavolek seeks to
^®S. J. Bavolek, Primary Prevention of Child Abuse: Identification of High
Risk Parents. Educational Resources Information Center (ERIC), 1980, 22.
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address factors commonly felt to contribute to child abuse (i.e., inappropriate
parental expectations of the child, lack of empathy toward the needs of the
child, parental value of physical punishment, and parent-child role reversal.
The nurturing program introduces the resources of new parenting techniques
and education about child development into a parenting-knowledge-deprived
environment.
STATEMENT OF THE HYPOTHESIS
This study investigates the possibility of a positive and significant
relationship existing between improved parenting knowledge and attendance
and participation in a parenting-enrichment program.
Hypothesis: There will be a positive and significant relationship between
improved parenting knowledge and attendance and participation in a
parenting-enrichment program.
Variables
The independent variable of this study is a parenting-enrichment
program.




Child abuse - to cause harm to or endanger a child.
Enrichment - to make rich or richer; give greater value, better quality.®^
Parenting - the work or skill of a parent in raising a child or children.^®
Parenting-enrichment program - a 10-week session of classes, which meet
once a week, that teach appropriate parenting interactions, techniques, and
nurturing. The program utilizes audiovisual and written media as well as group
interaction to address child development, parental expectations, alternatives to
physical discipline, and family roles.
Parenting knowledge - the parent’s ability to understand and demonstrate
appropriate care in the areas of inappropriate developmental expectations,
empathetic awareness of child’s needs, parental value of corporal punishment,
and parent-child role reversal.
Participation - to have or take a share with others in some activity.^®
Self-concept - view, opinion, and thought of self.
Self-esteem - belief in self, self-respect, how one feels about himself/herself; a
feeling of pride and confidence about one’s self.
^’’Victoria Neufeldt, ed. in chief. Webster’s New World Dictionary. New






For this study, the primary unit of analysis consists of subjects who are
parents referred to the Floyd County Exchange Club for Prevention of Child
Abuse, a parenting-enrichment program, by the Floyd County Department of
Family and Children Services (DFCS) in Rome, Georgia. The subjects were
deemed as lacking appropriate parenting skills. The majority were required to
attend the parenting-enrichment program under a court order. The sample size
is 42 (N = 42). The subjects vary according to age, sex, race, socioeconomic
levei, and marital status. The Floyd County Exchange Club for the Prevention
of Child Abuse granted permission for the use of its pre-test and post-test
scores in this study.
Procedures
The procedures for this study are relativeiy simple. The mode of
observation that is used to collect the data is secondary analysis. The Floyd
County Exchange Club for Prevention of Child Abuse has granted permission
for the researcher to use its collected data for the purposes of this study. A
nurturing quiz pre-test/post-test (Appendix A) questionnaire was given ^
to the 40 subjects who participated in the parenting-enrichment program.
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Simply stated, a quiz on the topic of parenting was administered to the
subjects before beginning the parenting-enrichment program, and their
parenting knowledge was scored on the nurturing quiz worksheet (Appendix
B). The subjects then participated in a parenting skills enrichment program
and, upon completion of the program, the same quiz was administered a
second time; and the parenting knowledge was again scored on the nurturing
quiz worksheet (Appendix B). The pre-test/post-test scores were then
compared to examine whether the parenting knowledge was improved. If the
hypothesis that a parenting-enrichment program will improve parenting
knowledge is true, then the post-test scores will be higher than the pre-test
scores.
Measurement
The instruments used to measure the relationship between parenting-
enrichment programs and improved parenting knowledge include a nurturing
quiz pre-test/post-test (Appendix A) and a nurturing quiz worksheet (Appendix
B). The nurturing quiz utilizes a multiple-choice, informal format to assess
knowledge of techniques in appropriate behavior management. Participants
receive a score based on the number of correct answers out of a total of 26
possibilities. The purpose of the inventory is to provide information regarding
the knowledge of a subject by measuring knowledge of child-rearing terms and
methods of discipline. The instrument can provide information about the
subject’s knowledge of child development and the attitudes of the subject
18
regarding various child-rearing concerns, including inappropriate expectations,
empathy, corporal punishment, and role reversal. The questionnaire requires
15-20 minutes to complete.
Data Analysis
The data organization of this study involves measuring the variable of
parenting knowledge improvement. A pre-test and post-test (Appendix A) were
administered to subjects in a parenting-enrichment program before and after the
program. The differences between the pre-test and post-test scores were
determined on the nurturing quiz work sheet (Appendix B). The design for this
study is the one-group pre-test/post-test design (O^ X O2).
Statistical procedures involved the use of a t-test for correlated group as
scores were compared of two groups (pre-test and post-test), which were
comprised of the same subjects. The data obtained in this study were coded
into a computer and analyzed by the use of the statistical computer program
Statistical Package for the Social Science.q.^
^N.H. Nie, D.H. Hull, J.C. Jenkins, and K. Steinbrunner, Statistical
Package for the Social Sciences. 2nd ed. (New York: McGraw-Hill, 1985).
CHAPTER 4
FINDINGS
This chapter will summarize the data collected from the participants of the
study. Table 1 represents means and standard deviations. Table 2 represents
the results of a t-test for paired samples and the calculated t-value of the
study’s variables. The p value was set at .05 to determine whether to reject or
accept the study hypothesis.
There was a total of 42 participants in this study. Of the participants, 31
were female, 11 were male, and 24 were Caucasian. There were 16 Blacks
and 2 Hispanics participating in the study. The ages of the participants ranged
from 16 to 52.
The nurturing quiz scores ranged from the lowest score possible of 0 to
the highest obtainable score of 26. Findings from the frequency distribution
indicate a mean score of 14.8810 for group pre-test, which indicates on
average that the participants had low to average levels of parenting knowledge.
The standard deviation for this variable was 4.238. Findings from the
frequency distribution indicate a mean score of 18.8095 for the group pre-test,
which indicates, on average, that participants had average to high levels of
parenting knowledge. The standard deviation for this variable was 5.456.
Findings from the frequency distribution indicate a mean gain of 3.9290
19





OF PARENTING KNOWLEDGE AND
PARENTING ENRICHMENT PROGRAM
(N = 42)
Variable Mean Standard deviation
Group pre-test 14.8810 4.238
Group post-test 18.8095 5.456
Gain 3.9290 4.512
Paired Samples t-test of Study Variables
The hypothesis stated that there will be a positive and significant
relationship between improved parenting knowledge and attendance and
participation in a parenting-enrichment program. A paired-samples t-test
revealed that there was a strong and statistically significant relationship
between parenting knowledge and attendance and participation in a parenting-
enrichment program (t = -5.64 and p = .05). As attendance and participation
in a parenting-enrichment program occur, scores of parenting knowledge
improve. Therefore, the null hypothesis is rejected.
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TABLE 2
T-TEST OF PARENTING KNOWLEDGE
AND PARENTING ENRICHMENT PROGRAM
(N = 42)
Dependent variable:
parenting knowledge DF t-value
Independent variable:
parenting enrichment program 42 -5.64
p = .05
Scores of the pre-test range from 8 to 21 correct answers. Of the
participants, 9.5% scored an 8; 2.4% scored a 9; 11.9% scored a 10; 4.8%
scored an 11; 7.1% scored a 12; 9.5% scored a 14; 7.1% scored a 15; 4.8%
scored a 16; 2.4% scored a 17; 11.9% scored an 18; 11.9% scored a 19;
14.3% scored a 20; and 2.4% scored a 21.
Scores of the post-test range from 6 to 26 correct answers. Of the
participants, 4.8% scored 96; 11.9% scored a 9; 2.4% scored a 16; 9.5%
scored a 17; 4.8% scored an 18; 11.9% scored a 19; 4.8% scored a 20; 11.9%
scored a 21; 16.7% scored a 22; 9.5% scored a 23; 2.4% scored a 24; 2.4%
scored a 25; and 7.1% scored a 26.
Differences between the post-test scores and the pre-test scores range
from -5 to 14. Of the participants, 7.1% did not experience a gain; in fact, they
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scored -2, also a decrease. Still another 4.8% of the participants scored a -1,
also a decrease. Of the participants, 2.4% experienced neither a decrease nor
an increase: 4.8% scored a gain of 1 on the post-test; 9.5% scored a gain of 2
on the post-test; 16.7% scored a gain of 3 on the post-test; 9.5% scored a gain
of 4 on the post-test; 7.1% scored a gain of 5 on the post-test; 4.8% scored a
gain of 6 on the post-test; 7.1% scored a gain of 7 on the post-test; 9.5%
scored a gain of 8 on the post-test; 7.1% scored a gain of 11 on the post-test;




In summation, it was found that there is a significant relationship between
parenting knowledge and participation and attendance in a parenting-
enrichment program. Thus, several conclusions can be drawn from these data.
First, education regarding appropriate developmental expectations of children
can be taught to and learned by parents. Second, education regarding
appropriate parent-child family roles can be presented to and learned by
parents.
Third, parents who had a lack of empathetic awareness of children’s
needs can be educated and learn about children’s needs. When expressed
over a period of time, these parenting behaviors can lead to a negative self-
concept; lowered self-esteem, increased frustration, lack of communication,
role confusion among family members, and child abuse. Clearly, participation
and attendance in a parenting-enrichment program contribute to overcoming
these problems through education and learning. Parenting-enrichment
programs can teach nurturing skills and appropriate parenting techniques to
parents while reinforcing positive famiiy values. Any family could benefit to
some extent from participation in a parenting-enrichment program.
23
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Parenting in today’s society is not easy, to say the least. The already
trying task of parenting if oftentimes compounded by stressors such as
economic changes and single parenting. Parenting-enrichment programs can
serve as a preventive method in that instances of child abuse may be
prevented by educating parents about appropriate parenting. These programs
address the following issues and topics: (a) behavior management, (b) family
•
rules, (c) spoiling, (d) personal needs and payoffs, (e) personal power, (f)
praise, (g) child development, (h) stress management, (i) childproofing the
house, (j) dealing with troublesome feelings, (k) helping children deal with
feelings, (I) time-out, (m) redirection and ignoring, (n) alternatives to spanking,
(o) toilet training, (p) self-esteem, (q) use of choices, (r) consequences, (s)
natural and logical consequences, and (t) nurturing bathtime, feeding, and
bedtime. Parenting-enrichment programs aim to assist dysfunctional parent-
child interactions and improve family relations.
IMPLICATIONS FOR FUTURE RESEARCH AND
SOCIAL WORK PRACTICE
This study found that participation and attendance in a parenting-
enrichment program does improve parenting knowledge. This is important to
social work practice because it reveals a tool that is successful in improving
parenting skills. Great importance is placed on this because it is believed that
improved parenting knowledge may lower instances of child abuse, increase
children’s self-esteem and self-concept, while providing parents with successful
25
parenting techniques and tools, which may boost the parents’ confidence and
self-esteem about their parenting capabilities.
Social workers have a program, tool, or method that is successful-the
positive effect of parenting-enrichment programs on parenting knowledge.
Social workers may implement the parenting-enrichment program for use with
families at risk for abuse and neglect, identified by local social services for
abuse and neglect, seeking to become adoptive or foster parents, and those
who wish to be more nurturing and have a happier family. Social work
professionals may implement and utilize this program in various areas of social
work, such as Headstart, child development, education, parent education,
mental health, and community action programs. Further, the findings of this
study are useful to social work practice because future parenting enrichment
programs can be enlightened on ways to develop more effective parent-
enrichment program teaching methods and new-program approaches by
examining the findings of this study and suggesting and carrying out
improvements.
THEORETICAL IMPLICATIONS
This study consisted of pre-test and post-test nurturing-quiz/
questionnaire-type research of subjects deemed to have insufficient and
inappropriate parenting knowledge. The study examined these subjects from
the ecological systems theory. The ecological systems theory perspective
addresses environmental factors and seeks to understand the ways in which
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people interact with their environment in relation to parent-child interactions.
Society has seen a spiraling increase in juvenile delinquency, violence among
children, gang wars, and unsupported adolescent pregnancies,^ just to name a
few concerns. As children’s environments have become more complex, more
dangerous, and less supportive, one can expect parenting to become more
difficult. The ecological systems theory perspective examines encounters
concerning the "person in the environment." Parenting-enrichment programs
seek to improve parenting skills, thus improving the child’s environment.
LIMITATIONS OF THE STUDY
The findings of this study are limited to who are identified by the Floyd
County Department of Family and Children Services as lacking appropriate
parenting knowledge in Rome, Georgia. The sample for this study was limited
to 42 subjects, which limits the study to this population only and cannot be
generalized to the entire population of parents with various levels of parenting
ability. A common complaint about the nurturing quiz pre-test/post-test is that
some of the questions are "vague." The questions do require careful reading.
Subjects may lack careful reading of the pre-test/post-test and may make
broad interpretations of the questions. Some subjects may "rush" through the
pre-test/post-test even though they were instructed to take their time and read
^Anne-Marie Amert, "An International Perspective on Parenting: Social
Change and Social Constructs," Journal of Marriage and the Family 56 (August
1994): 535.
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carefully. These factors along with reading skills and language barriers can
affect a subject’s score.
DIRECTIONS FOR FURTHER RESEARCH
While it is evident that participants and attendance in a parenting-
enrichment program play a vital role in improvement of parenting knowledge,
further research is needed to determine the following three questions: (a) do
parents practice the newfound knowledge and experience an actual change in
parenting behavior after the improved parenting knowledge has been taught
and learned? (b) does a child’s self-esteem and self-concept improve after the
parent completes a parenting-enrichment program? and (c) do instances of
child abuse decrease after a parent successfully completes a parenting-
enrichment program?
More parenting-enrichment programs with special features, such as
sensitivity to diverse cultural backgrounds and special ethnically related
programs, should be developed. This would allow the resource to be more
accessible by more parents. Research in these areas are necessary to make a
good program a better one. This study advocates that families can increase
their positive interactions, gain new skills and knowledge, and develop a









Circle the response that best completes the statement. There is only one
response per statement.
1. Behavior management is a generai term
used to describe:
a. Techniques to help children learn
desirable behaviors.
b. Techniques to help children learn
undesirable behaviors.
c. A way of punishing children.
d. A way to help parents control their
feelings.
e. I’m not sure.
2. Which of the following statements best




d. Establishing rules and guidelines.
e. I’m not sure.
3. How does punishment differ from
discipline?
a. Punishment is establishing rules for a
child; discipline is what a child receives
after breaking the rules.
b. Discipline is establishing rules for a
child; punishment is what a child
receives after breaking the rules.
c. They don’t differ-they’re the same.
d. None of the above choices are accurate.
e. I’m not sure.
4. Which of the following statements is the
correct way to praise a child?
a. Sally, you washed the dishes. What a
great kid you are.
b. You washed the dishes, but I only wish
you could have put them away.
c. You sure did a great job in washing
those dirty dishes.
d. Washing dishes is a tough job. Mommy
really loves you.
e. I’m not sure.
5. Parents should praise themselves in front




c. I’m not sure.
6. Children are spanked for two primary
reasons:
a. To punish bad behavior in children and
to learn to respect authority.
b. To make sure kids don’t grow up spoiled
and to teach them to learn respect for
rules.
c. To punish bad behavior in children and
to teach them to obey rules.
d. Because most children deserve to be
spanked and spanking children helps
them grow up to b good.
e. None of the above reasons.
f. I’m not sure.
7. Spanking is a good way for parents to let
their children know they are angry.
a. True.
b. False.
c. I’m not sure.
8. Which of the following is important for a





b. Be at feast 2 years of age.
c. Be able to follow verbal directions.
d. All of the above.
e. I’m not sure.
9. Telling your child he or she has to sit in a
chair for three minutes is an example of





e. I’m not sure.
10. Which of the following is a necessary
step for using time out?
a. Make sure the child knows what time-out
is.
b. Establish rules that will warrant a time¬
out.
c. Pick a time-out place.
d. Establish beforehand how long the time¬
out will last.
e. All of the above are necessary steps.
f. I’m not sure.
11. Redirection is a technique designed to do
which of the following?
a. Prevent personal injury.
b. Promote desirable behavior.
c. Promote learning and exploration.
d. All of the above.
e. I’m not sure.
12. Knowing the developmental capabilities
of children is important for which one of
the following reasons?
a. It helps children to learn what is
expected of them.
b. It helps parents know what they can
demand of their children.
c. Parents can be more comfortable
punishing children for not doing things
they’re supposed to be doing.
d. Parents can help children feel good
about themselves by asking them to do
things they are capable of doing.
e. I’m not sure.
13. Choices and consequences is a behavior
management technique used to help
children learn:
a. Self-control.
b. To make wise choices.
c. To accept responsibilities.
d. All of the above.
e. I’m not sure.
14. Choose one of the following statements
that best defines natural and logical
consequences:
a. Natural consequences are planned;
logical consequences happen without
planning.
b. Natural consequences happen without
planning: logical consequences are
planned.
c. Natural consequences happen without
planning; logical consequences are
planned by the parents.
d. There really is no difference between
natural and logical consequences.
e. I’m not sure.
15. Which of the following is never a good
consequence for misbehavior?
a. Physical threats.
b. Loss of privileges.
c. Time-out.
d. Having to pay back or replace a broken
object.
e. I’m not sure.
16. It is important to understand the
appropriate use of "I statements" and
You Messages" because:
a. You have to determine whose fault it is
to solve the problem.
b. You have to take turns being the center
of attention.
c. Children have to feel guilty at times.
d. Communication will reduce power
struggles with your children.
e. I’m not sure.
17. A spoiled child is one who has learned
to be demanding and manipulative.
a. True.
b. False.
c. I’m not sure.
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18. When using ignoring as a behavior
management technique, it is a good idea
to:
a. Let the child know you are ignoring him.
b. Tell the child if he doesn’t stop that
temper tantrum in one minute, he will be
spanked.
c. Ignore the behavior for as long as it
lasts.
d. Ignore the child.
e. I’m not sure.




c. I’m not sure.
20. The best way to help children
understand their feelings is to:
a. Use ’You Messages."
b. Listen quietly and attentively.
c. Respect the child’s feelings.
d. Encourage communication.
e. All of the above.
f. I’m not sure.
21. Children learn a positive or negative self-
concept from their interactions with their




c. I’m not sure.
22. Making sure the house is a safe place




c. I’m not sure.
23. Giving children choices helps them:
a. Feel powerful.
b. Take control of their own behavior.
c. Build a positive sense of self.
d. All of the above.
e. I’m not sure.




d. All family members.
25. One way I can reduce my stress is to:
a. Drink and forget things.
b. Improve my communication skills.
c. Be in control of my family.
d. Run away.
e. I’m not sure.
26. Criticism tells a child he or she is
unacceptable and worthless as a person.




c. I’m not sure.
Thank you for your time in answering the
questions. Your efforts are greatly
appreciated.
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